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Abstract

Higher education institutions (HEls) are under growing pressure to raise
the standard of education they offer and to be more creative. Institutional
accreditation acts as a quality control to make sure that institutions stay true
to their mission and continue to benefit students academically. Accreditation
has undergone major adjustments. As a per recent changes in higher education,
the educational institutions and other bodies are rethinking how to demonstrate
academic excellence to students who may not be participating in the traditional
collegiate experience. Because of the pandemic, higher education had to quickly
switch to a new approach to instruction, delivery, assessment and community
engagement. These universities were able to experiment with new degrees
of innovation while maintaining a high standard of quality through online and
remote learning which justifies the need and motivation for this research. The
article begins by outlining the increasingly varied spectrum of higher education
stakeholders, including students, academicians and other interested parties,
which has given rise to concerns about the quality of education and institution
building. The relevance of leadership, governance, institution building and quality
assurance in HEls for accreditation requires properly carrying out its role as
discussed in the later part of the article. The article is based on an extensive
review of the accreditation system in India and summarises the implication of
governance, leadership, quality assurance and institution building for better

'Department of Business Administration, Ravenshaw University, Cuttack, Odisha, India

Corresponding author:

Soumendra Kumar Patra, Department of Business Administration, Ravenshaw University,
Cuttack 753003, Odisha, India.

E-mail: soumendra.patra@gmail.com

Creative Commons Non Commercial CC BY-NC:This article is distributed under the
ATl terms of the Creative Commons Attribution-NonCommercial 4.0 License (http://www.

creativecommons.org/licenses/by-nc/4.0/) which permits non-Commercial use, reproduction and

distribution of the work without further permission provided the original work is attributed.




Patra and Singh 101

ratings. As the accreditation system is evolving with time, there lies a scope for
future research.
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Indian higher education is completely regulated. It's very difficult to start a
private university. It's very difficult for a foreign university to come to India. As a
result of that, our higher education is simply not keeping pace with India's
demands. That is leading to a lot of problems which we need to address.
—Nandan Nilekani

There was a time when bright people had few prospects for higher education and
good jobs here. But that is changing. India is no longer seen as an undesirable
place to work or pursue research.

—Shashi Tharoor

Introduction

Advanced education is vital for social, profitable, artistic, scientific and political
development. Education enables individuals to change from being mortal beings
to enjoying mortal coffers. To foster invention, gift, rigidity and an exploration
mindset in the current setting of globalisation, high-quality advanced education is
needed. It is pivotal to make sure that education is upholding the minimum criteria
necessary to satisfy the constantly shifting conditions across the globe in order to
completely use its results. A nation’s advanced education system is estimated
using delegation, a potent quality assurance instrument. An accredited academy or
programme passes a rigorous process of external peer evaluation grounded on
destined criteria or principles and conforms with the minimal conditions.
Accreditation is regarded as a quality seal. In a country like India, which is the
reflection of a society full of diversity, distinct testaments and varied contemporary
opinions, the conception of advanced education has different effects on different
people. The pluralism of views is relatively ineluctable; some would comment
that it should be like that only. Still, as we intend to bandy and learn further about
quality in advanced education, we should ask ourselves: What is advanced in
advanced education? You, as a schoolteacher/stakeholder of advanced education,
will agree that it is not just about the advanced position of educational structure in
the country. There is more to the story. Regarding the position, advanced education
encompasses university and council tutoring programmes for literacy development
as students work to get advanced educational credentials. To progress students to
new frontiers of knowledge in various fields of endeavour, advanced education
gives in-depth knowledge and comprehension (subject disciplines). The twenty-
first century has begun with an explosion in the number of advanced education
scholars. According to the United Nations Educational, Scientific and Cultural
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Organization (UNESCO), registration for advanced education has increased
roughly from 72 million in 1999 to 133 million in 2004. Banning North America
and Western Europe, registration for advanced education in the rest of the world
further than doubled in those five years, with an increase from 41.1 million to
99.1 million. China alone increased its share from 6.4 million in 1999 to 19.4
million in 2004, giving it the largest advanced education registration in the world.
It further increased to 23 million in 2005. This massive expansion is taking place
for at least two reasons: first, an increase in social demand for advanced education;
and second, an increase in the profitable need for furthering largely educated
mortal coffers. In the case of India, the deficit of professed manpower is a cause
for concern in utmost sectors. Experts admit that the present advanced education
system in India is not equipped to address this problem without some changes in
the introductory structure that includes governance and leadership. Official
records show that the gross registration rate in advanced education is only 11%,
while the National Knowledge Commission says only 7% of the population
between the age group of 18 and 24 registers for advanced education. In addition,
those who have access to advanced education are not assured of quality education.
Despite having over 300 universities, not a single Indian university is listed in the
top 100 universities of the world. The increase in social demand for advanced
education is a result of the following five factors:

1. Every country and accordingly every citizen wants to become a member of
the emerging knowledge society.

2. The democratisation of societies and the vacuity of open distance literacy,
e-learning, part- time education and special requirements education are
attracting further scholars who would not else be there.

3. Inutmost industrialised countries, an increasing number of elderly citizens
are looking for advanced education for its own sake (advanced education
for culture).

4. The ‘Education for All’ programme espoused by the UNESCO member
countries is also adding social demand for advanced education through
expansion of lower situations.

The National Assessment and Accreditation Council (NAAC) oversees
institutional position, evaluation and delegation in India. In July 2017, NAAC
streamlined its frame for quality and excellence in health care and added a Quality
Indicator Framework (QIF) with criteria that combine quantitative data
(72 weightage) and qualitative data (28 weightage) (NAAC, 2013). Table 1
displays a comparison of NAAC’s new fashion and old approach.

Research Methodology

The current article is a theoretical review, which comes from various secondary
sources such as research articles in journals, books, newspapers and websites of
accreditation bodies. It is basically a content review article on the accreditation
system in higher education institutions (HEIs) in the Indian context.
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Table I. Comparison of Old Methodology Versus New Methodology of NAAC

Accreditation Criteria and Processes.

Old Methodology (FY 2007)

New Methodology (FY 2019)

I.  Criteria and weightage of marks

Criteria Weightage  Criteria Weightage
I.I Curricular aspects 150 I.1 Curricular aspects 150
1.2 Teaching—learning 250 1.2 Teaching—learning and 200
evaluation Evaluation

1.3 Research, innovations 200 1.3 Research, innovations 250
and extension and extension

1.4 Infrastructure and 100 1.4 Infrastructure and 100
learning resources learning resources

I.5 Student support and 100 1.5 Student support and 100
progression progression

|.6 Governance 150 |.6 Governance, leader- 100
and leadership ship and management

|.7 Innovative practices 50 .7 Institutional Values and 100

Best Practices

2. Types of metrices

100% qualitative metrices (responses

More weightage is given to quantitative

were required in descriptive nature) (numeric) metrices (72% weightage) and
qualitative (descriptive) metrics are given
28% weightage.A component of student
satisfaction survey (SSS) is also added for

assessment.

3. Methods of data entry, final submission and further communication with NAAC

Manual system of preparing documents
for self-study report (SSR). Converting
into PDF files and submission through
CDs along with 10 hard copies to be sent
through courier to the NAAC office.

Online data entry in SSR through the
NAAC portal. All communication with
NAAC in between and after submitting
the SSR is online through NAAC
Helpdesk available on the portal.

4. Data validation and verification (DVV) process

DVV process was done by the NAAC
team

Third party(s) are involved into

the process of DVV

5. Grading system

Letter Grade and Cumula- Letter Grade and Perfor- ~ Cumulative
Performance Descriptor tive Grade  mance Descriptor Grade Point
Point Aver- Average
age (CGPA) (CGPA)
‘A’ Grade 3.01-400  ‘A++’ Grade (accredited) 3.51-4.00
Very good (accredited)
‘B’ Grade 2.01-3.00 ‘A+’ Grade (accredited) 3.26-3.50

Good (accredited)

(Table 1 Continued)
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(Table 1 Continued)

Old Methodology (FY 2007) New Methodology (FY 2019)

‘C’ Grade 1.51-2.00 ‘A’ Grade (accredited) 3.01-3.25

Satisfactory (accredited)

‘D’ Grade <1.50 ‘B++’ Grade (accredited) 2.76-3.00

Unsatisfactory

(not accredited)
‘B+’ Grade (accredited) 2.51-2.75
‘B’ Grade (accredited) 2.01-2.50
‘C’ Grade (accredited) 1.51-2.00
‘D’ Grade <1.50

(not accredited)

Source: NAAC Institutional Manual for Self-Study Report Universities (http://naac.gov.in/index.
php/en/assessment-accreditation#accreditation).

Accreditation: Concept and Purpose

Accreditation of HEIs reflects ‘Quality’, the dictionary meaning of accreditation
is ‘official recognition, guarantee of quality and general acceptance’. A higher
education institution’s academic programmes and staff-related services are
evaluated by an outside organisation known as the accreditation body or
accreditation agency as part of the accreditation process, which is a type of quality
assurance procedure that determines whether the higher education institution
satisfies applicable standards. The accreditation authority or agency grants the
institution accredited status if it satisfies the necessary requirements. The
accreditation agency primarily evaluates institutional criteria such as governance,
leadership and management; programme, course and subject/module
specifications; curriculum; teaching, learning and assessment; research,
consultancy, training; student support and student progression; innovation and
best practices; and learning resources and infrastructure.

A regulating authority, commission under the higher education minister or an
international organisation would have made the decisions regarding the criteria
relating to the minimum relevant standards for all the institutions. Depending on
the agency, the certification process might take from 6 to 18 months. The methods
and process for accreditation differ. Academicians selected by the accreditation
body, who are experienced in accreditation processes and who are drawn
from several reputable schools, carry out the accreditation process. Higher
education institutions use accreditation to communicate to all of their
stakeholders—students, parents, recruiters, alumni, staff, administration and the
governing body—the calibre of their educational processes. Accreditation helps
higher education institutions to market their programmes nationally and
internationally. In most countries around the world, the function of accreditation
for higher education institutions is conducted by government institutions, such as
the ministry of education or the department of higher education in the human
resources development ministry. In India, the NAAC is an institution that assesses
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and accredits institutions of higher education. It is an autonomous body funded by
the University Grants Commission (UGC) of Government of India, headquartered
in Bangalore. The National Board of Accreditation (NBA), India, was initially
established by All India Council of Technical Education (AICTE), which
undertakes periodic evaluations of technical institutions and programmes
according to specified norms and standards as recommended by AICTE.

Accreditation’s main goal is to ensure quality assurance and control, frequently
in relation to a certification system in the fields of education, training, testing, etc.
This duty is carried out by a ministry of education agency in some nations, but it
is carried out by a coalition of nonprofit organisations or professional associations
in many industrialised nations. There is currently no institution in our nation that
unifies the bulk of professional societies under one umbrella. However, there are
a number of quality control (inspection) procedures in place, including university
affiliation, acceptance by professional associations like the Institution of
Engineers, and AICTE clearance for new and existing programmes. Accreditation
will also ensure: (a) quality control (minimum standards) in HEIs, (b) accountability
and transparency, (c) quality enhancement and (d) the facilitation of student
mobility. Higher education’s compliance with minimal standards for quality in
terms of inputs, processes and results is ensured by quality control. There are
concerns about quality owing to the higher education sector’s rapid growth and
the education provider’s diversity. In order to maintain national development
objectives and stakeholder interests, these basic standards urgently need to be
checked.

In order to assure ‘value for the money’, or accountability through results
evidence, stakeholders are encouraged to support accreditation, which is
commissioned by a reputable and recognised body. Transparency in the way the
higher education system operates is provided via the accreditation process.
Through the certification process, deficiencies are found, allowing the system to
adopt remedies and raise standards. Accreditation fosters competition, which
contributes to higher quality. The reciprocal acceptance of credentials, which
depends on the breadth of the certification, is crucial in the globalised economy
and permits institutional, regional, national and worldwide student mobility.

However, there are several differences between the functions of inspection and
accreditation that people always misinterpret; these are brought out in Table 2.

The academicians and other entities must answer and internalise the following
questions in accreditation of higher education:

1. What are our goals, aims and objectives? Are they clearly stated? Are they
useful? Why do we do what we are doing? Does consensus exist on the
interpretation of goals, aims and objectives?

2. Is the programme designed in the context of the realisation of the goals?

3. Isthe programme functioning properly? Are we monitoring and controlling
the input, the process and the output?

4. Do we have the right performance indicators?

5. The outcome of the self-assessment must lead to improvements and, if
necessary, to reformulation of the goals.
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Table 2. Differences Between Recognition and Accreditation Processes.

Recognition

Accreditation

Performed before an institution is
to be started

Fulfilment of initial conditions

Assessment of promise

Largely based on physical, financial,
and infrastructure resources

Based on the project report

Essentially a ‘quantity’ assessment
Reasonably straightforward
Decision:‘yes’ or ‘no’

Not a new concept

Performed after two batches have graduated

Fulfilment of minimum norms of achievements
and results

Assessment of performance

Includes availability and quality of human re-
sources

Based on information in self-assessment ques-
tionnaires that demand a clear articulation of
mission and goals, and a SWOT analysis

Essentially a ‘quality’ assessment
Much more complex
Decision grading into three classes

A relatively new concept in the Indian higher

and professional education scene

Accreditation for Quality Assurance

The most popular technique for external quality assurance is accreditation. It is
the result of a procedure by which a governmental, institutional or private body
(accreditation agency) assesses the quality of an HEI as a whole, or a specific
higher education programme course, in order to formally recognise it as having
met certain predetermined criteria or standards and award a quality label.
According to the institution’s mission, the goals of the programme(s) and the
expectations of many stakeholders, including students and professors, accreditation
guarantees a particular degree of quality. A recognised status (yes/no, a score on a
scale of 1 to 10, a letter grade and a score combined, an operating licence or
conditional deferred recognition) is typically awarded as a result of the entire
procedure. The following factors have made the adoption of accreditation
desirable for quality assurance today:

1. The demand for recognised education is rising as higher education
providers diversify more. Students, their families and the employment
market are increasingly looking for ways to distinguish between different
HEIs. This can be made simpler with a quality label.

2. Fraudulent providers might pose a threat to quality, among other sources.
An institution’s degree must be backed by a warranty. One way to offer
that assurance is through accreditation.

3. In order to maintain the necessary standards that qualify graduates for
admission to higher or more specialised institutions or for professional
practice in the employment market, there is a growing demand for
institutions that can accredit institutions. This demand is also increased by
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the growing number of higher education providers and suppliers of
fraudulent documents.

4. The world is becoming more and more competitive, which is posing a
challenge for HEIs. In order to increase student mobility, they are interested
in luring the top students and turning their credentials into a convertible
currency, especially through credit transfer systems. Additionally, they
have the capacity to develop into institutions of higher learning.

The Definition of Quality: Fitness for Purpose and
Standard-Based Quality

The stakeholders in higher education are many and varied. Accordingly, the
concept of quality also varies. We have identified 10 definitions of quality:
providing excellence, being exceptional, providing value for money, conforming
to specifications, getting things right the first time, meeting customers’ needs,
having zero defects, providing added value, exhibiting fitness of purpose and
exhibiting fitness for purpose. The concept of quality has also evolved over time.

According to Gola (2023), quality as applied to higher education by the
International Organization for Standardization (ISO) could be ‘specifying
worthwhile learning goals and enabling students to achieve them’. Specifying
worthwhile learning goals would involve articulating academic standards to meet:
(a) society’s expectations; (b) students’ aspirations; (c) the demands of the
government, business and industry; and (d) the requirements of professional
institutions. Enabling students to achieve these goals would require good course
design, an effective teaching/learning strategy, competent teachers and an
environment that enables learning.

The relevance (fitness of purpose) of higher education’s mission and objectives
for the relevant stakeholder(s) as well as the degree to which the institution/
programme/course satisfies the mission and objectives (fitness for purpose) are
factors in its quality. The standard-based approach to quality refers to how well an
institution, programme or course satisfies the minimum standards established for
inputs, procedures and outcomes. Evaluation or assessment of various subsystems
and component processes is the fundamental step in the accreditation process.
There are two parts to it: critical self-assessment and external peer review, where
the former is performed by the faculty as a part of the support materials and, if
carefully and effectively done, can be a valuable strategic tool. The proposed
process is depicted in the following figure 1.

The major objectives of the teaching-learning process are as follows:

1. To constitute a centre of excellence to impart quality education.

2. To provide /industry, academically empowered and ready-for-the-job
professionals in diverse fields to the society.

3. To empower research and dissipate research findings for the all-round
development of the nation and community at large.
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4. To facilitate and contribute to nation-building by generating a pool of
human resources trained in science, technology, humanities, management,

education and research.

5. To maintain dynamic equilibrium between the various educational
institutions and the economic, socio-cultural and ecological environments.

Tables 3 and 4 summarise the quality policy and quality services at various levels
and their implementation. Table 5 shows the action plans and institutional strategies
at various operational processes. Table 6 showcases the institute interaction with all
its stakeholders. All of these help in building institutional leadership.

Table 3. Quality Policy at Various Levels and Plan of Implementation.

S.No. Level Quality Policy

Plan of Implementation

l. Top Maintain high standards
management in imparting education

2. Principal Motivate and monitor
a team of competent
faculty

3. Faculty Absorb the spirit of

institutional values and
maintain efficiency

Setting objectives relevant to
policy

Hiring quality professional to
fill faculty positions
Rewarding competitively
Ensuring minimum attrition

Setting up rules and regula-
tions for the institution, (b)
identifying and hiring, (c)
induction and (d) managing
performance

Evolving a salary structure
suited to the industry
Generating higher job
satisfaction through incentives
(2) Team building, (b) faculty
development programmes, (c)
participatory decision-making,
(d) transparency in
administration and (e)
collective responsibility

Maintaining uninterrupted
work schedules

Imparting quality education
Trying out various techniques
in pedagogy

Timely examinations and fair
assessment

Maintaining satisfactory
student interest
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Table 4. Quality Services at Various Levels and Plan of Implementation.

S.No. Level Quality Services  Plan of Implementation
I Top man-  Provision of I. Providing appropriate building,
agement infrastructure equipment, etc

and facilities suit- 9 Encouraging utilisation of the facilities to

able for effective optimum levels

services 3. Catering to further requirements as per
needs
2. Principal Ensure availability |. Preparing inventory of infrastructure
maintenance of requirement
improved infra- 2. Ensuring availability of the required
structure and resources
services 3. Utilising of resources optimally

4. Evolving better man management
practices

5. Introducing both conventional and
innovative tools for operationalising
services

6. Training and development

3. Faculty Integrate indi- I. Adhering to regulations and fulfilment of
vidual interest requirement

and institutional 2 Developing a suitable pedagogy
interest in offer- 5

: . Utilising of library as a knowledge
ing services

resource

4. Ensuring self-development through
continuing education

5. Providing support services to maintain
core services

Proper support is required for policy and planning through need analysis,
research inputs and consultations with the stakeholders for building institutional
leadership. The institutional leadership supports the faculty by providing adequate
funding and by creating policies that are appropriate for addressing the needs of
students, including those related to admission, attendance at classes, following the
curriculum, writing exams and earning high marks, preparing for competitions,
overcoming obstacles, landing a job and advancing in their careers. It also helps
faculties develop appropriate policy to deal with societal issues by engaging in
research activities and inputs, and coming up with solutions that best address issues
in business, information and communication technology, management and social
work. By comprehending the changing demands of the job market, adjustments to
the curriculum and provision of consulting services, it also aids in the development
of appropriate policies to solve the sector’s most pressing problems. The
institutional leadership is responsible for strengthening the excellence culture by
establishing spiritual forums, literary forums, yoga and mind control programmes,
training sessions and personality development programmes, academic pursuit
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Table 5. Action Plan and Institutional Strategic Plan at Various Operational Processes.

Operational
S.No.  Processes Action Plan Institutional Strategic Plan
l. Admission Ensuring full Maintaining equality of opportunity
admission through religious and linguistic groups
2. Education Ensuring quality Effective teaching-learning processes,
and teaching  education adding to innovations and best
curriculum practices
3. Placement Ensuring job Introducing skill building and
opportunity for certification programmes
everybody
4. Personality Providing co- Value addition
development  curricular and
extra-curricular
activities
5. Adminis- Providing effective ~ Adoption of time saving and error-free
tration of support services newer technology in office automation
services
6. Social re- Involving students  Operationalisation of institutes own
sponsibility in social activities  service-based NGO-SIRRA

Table 6. Interaction with Stakeholders.

S.No. Stake Holders Ensuring Involvement

. Management Continuous feedback and consultation
2. Parents Regular meetings and contact

3. Students Classes and activities

4. Alumni Meetings and suggestions

5. University Responding to requirement

6. Industry Placement and projects

7. Government Compliance to regulations

8. Community Public relations

through research centres and reinforcing discipline. Departmentalisation,
decentralisation, information exchange, technology development, infrastructure
development, the admissions process and academic leadership are all aspects of
institutional leadership involved in institutional change.

Procedure Adopted for Institution Building

Procedures are set by an institution to periodically review and evaluate the
effectiveness of the institution’s plans and policies for effective implementation.
To monitor and assess the institute’s plans and policies, the following techniques
are used:
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1.

Students: An institution’s policy is to develop useful, employable and
productive citizens by offering top-notch instruction and training. The
institution offers a range of courses to meet the needs and interests of its
students and to help them find jobs quickly. In all courses, competent,
trained and experienced faculty members teach, administer exams, gauge
students’ ability and offer encouragement for further development. In
addition to this, a variety of certification programmes are available to the
students to help close the gap between the classroom and the workplace.
Teaching faculty: The policy of an institution is to identify, attract,
motivate and maintain a team of quality professionals who would play a
key role in building high calibre students. In order to attain this, the
institution ensures that its personnel are appropriately identified,
compensated and retained. Faculty members are oriented with required
responsibility and accountability to perform their task successfully. They
are also trained to enhance the teaching ability evaluated through appraisal
and feedback from the students.

. Non-teaching faculty: An institution’s support staff is concentrated on

improving their services and increasing the satisfaction of both the teaching
faculty and the students. They receive training in computer usage and
efficient office management techniques in order to do this, and their
performance will be assessed by routine interactions with the staff, the
collection of self-appraisal reports and the input from the office manager.
Institutional: An institution of higher learning is dedicated to upholding
high standards in the education it provides while supporting the values of
secularism, diversity, inclusion and integration. A college retains a diverse
academic and student body representing all linguistic, religious and
cultural groups. There are enrolled students from all across the nation, and
the courses provided offer a wide range of employment opportunities. The
institution’s primary focus is on teaching and learning, but it also places a
high priority on the students’ overall development by encouraging
co-curricular, extracurricular, social service and research programmes.

The academic leadership provided to the faculty by the top management are as
follows:

1.

Set standards: The faculty members are allowed to constitute desired
levels of knowledge and prepare the students accordingly.

a. Inteaching: The faculty uses varied and appropriate methods as per the
choice of the situation.

b. In assessment: The faculty conducts periodic assessment through
internal examinations, assignments, presentations and seminars.

c. While taking attendance: The faculty maintains the attendance of each
student on a regular basis and ensures that the students maintain the
minimum required level of attendance through reducing absence, late
comings and dropouts.
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d. Inspiring other’s through setting an example: The faculty strives to
maintain a high profile so as to become role models for the students.

2. Measuring performance:

a. Periodic examination: The performance of the students is evaluated
through periodic internal examinations.

b. Involving in activities: Students are involved in all activities that
promote their growth and development.

c. Feedback-based improvement: Students are given feedback on their
performance and motivated to improve.

3. Enforcing discipline:

a. Preparing and providing guidelines: The faculty prepares guidelines on
the dos and don'ts inside and outside the class rooms following the
regulations provided in the college colander.

b. Enforcing effective control: Late coming, disobedience, bad habits etc.
are discouraged.

c. Monitoring and control: The faculty actively participate in the
disciplinary committee as well as providing counselling services.

4. Imbibing values: The value system of an institution as reflected in the
vision admission of the institution is translated into action through imbibing
values among the students.

5. Character formation: The faculty members who works closely with the
students to influence their character formation such as gender sensitivity,
religious tolerance, linguistic and geographical integration, and moral integrity.

6. Personality building: Provision of skill development programmes that
will be offered in addition to regular classes that would build their capacity
for communication, language comprehension, self-esteem, emotional
intelligence, dignity and appeal.

Leadership, Governance and Accreditation

In order to fulfil the institution’s vision, mission and goals as well as to create a
positive institutional culture, leadership through defining values and a participatory
decision-making process are essential. The institutional efforts to realise its vision
are reflected in the formal and informal procedures to coordinate academic and
administrative planning and implementation. The institution’s goal for the
duration of the strategic plan is outlined in the vision statement. The specific traits
or qualities that will characterise the institutions in their idealised state are outlined
in vision statements. The vision statement is regarded as attainable and is used to
motivate and inspire. A purpose statement is all that the mission statement is. It
explains in one or two sentences what the institution seeks to accomplish, why it
exists and what ultimate result should be expected. Language in the mission
statement is usually expressed using verbs in the infinitive (to increase, to improve,
etc.) and also should identify any problems or conditions that will be changed.
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Gap analysis is a procedure to assess the ‘gap’ between the institution’s current
status and specific features of the vision of the institution. It also identifies what
actions need to be taken to close the gap and can be studied through SWOT
(Strengths, Weaknesses, Opportunities and Threats) analysis. SWOT is used as a
framework for the environmental scan.

The process enables planners to provide more information to support the gap
analysis of the strategic plan’s activities that must be implemented to help the
institution achieve its vision. The environmental scan gathers data that is generic in
nature and gives planners at the institution a shared understanding of trends and
challenges for the future so that they can create a vision. The environmental scan
serves as the foundation for institution-wide future-focused conversations. Unless
those tendencies are observed to be developing into greater problems, a good
environmental scan does not attempt to produce thorough data or market research,
and it does not employ projections based on present trends. The institution’s vision
is informed by the scan, which also identifies the broad strategic goals that will
serve as a road map for an action plan. The internal environment and the external
environment are the two main parts of an environmental scan. Both should be
investigated to see if institution members share a common outlook on the future and
what resources they think they have or will require going forward. To meet the
necessary social commitment, the higher education sector must protect the interest
of its consumers (i.c., students, employers in government and industry, society at
large and also the institutions themselves). This phenomenon has generated a
growing concern worldwide regarding the quality of higher education inputs,
processes and outcomes. Now, new quality assurance systems are emerging to
facilitate the HEIs. The following section clarifies what we mean by quality.

Institutional Strategy to Groom Leadership and
Governance

Institutions can also inculcate different levels of leadership in students as well as
in teachers as shown in Tables 7 and 8. The various ways of inculcating the
leadership at the student level is given in Table 7 and at the faculty level in Table 8.
Table 9 shows how departments of an institution can work towards an effective
decentralised governance system.

From the above sections, it is evident that the necessity to guarantee the quality
of higher education has increased as a result of HEI expansion, privatisation and
globalisation. Measurable outputs are produced as a result of the accrediting
procedure. Many worldwide ranking bodies further assess the outcomes/results.
National Institutional Ranking Framework (under the ministry of HRD,
Government of India) conducts a ranking survey each year. The accreditation and
rankings support HEIs’ efforts to promote a culture of research and innovation,
publish research findings in peer-reviewed journals, and participate in conferences
and workshops with research papers. Regular external expert evaluation of diverse
processes and outcomes yields quantifiable results from such actions. Parents and
students feel more secure knowing that the degree has some worth. This leads to
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Table 7. Grooming the Leadership at the Student Level.

Levels of
S.No. Leadership

Various Ways of Grooming Leadership

l. Academic
leadership

2. Programme
organising
leadership

3. Sports and
games
leadership

4. Cultural activi-
ties leadership

A

© No LA WN

NSO UhAWN —

N UhAWN —

Teaching oriented to catering the needs of high
achievers

Time-bound assignments and presentations with
strict adherence to quality

Use of library and technology as a learning resource
Exposure to industry

Interaction with experts and visiting faculty
Participation and presentation in conference,
seminars and workshops

Periodic internal assessment and examinations

Formulating programmes that suit requirements of
growth

Articulating roles and responsibilities
Participatory decision-making

Involving in implementation

Working in teams

Sharing, collaborating and contributing
Accepting feedback and improvements
Corrective actions and learning
Developing sportsman spirit
Encouraging participation

Coaching

Learning to accept failures

Reviving ambitions

Mustering courage

Winning for team and establishing fame

Identifying talents

Practicing trails

Organising events

Promoting participation
Extending appreciation
Rewarding

Developing quest for perfection

an improvement in student success, including the achievement of learning
objectives, graduation rates, greater career advancement through credit transfer
and increased employability. Industry—academia tie-ups strengthen the curriculum
to cover the gap between employment available in the market and skills obtained
by the students. Accreditation procedures have an impact on the curriculum,
instructor quality and the evaluation of learning outcomes. In reality, practically
all accrediting processes now include these as necessary criteria.



Patra and Singh

115

Table 8. Grooming the Leadership at the Faculty Level.

S. No.

Levels of Leadership Ways of Grooming Leadership

Career

Providing adequate opportunity
Entrusting responsibility
Creating confidence

Building skills

Upgrading knowledge
Encouraging research activities
Attaining job satisfaction

Excelling in career

Table 9. Departments of the Institution and Work Towards the Decentralised
Governance System.

S.No. Department Delegating Authority and Operational Autonomy
l. Business I. The department has a course co-ordinator who receives
management instruction from the head of the institution and reports.

2.

o

O 00 N

12.
13.
14.

There are separate course coordinators for UG and PG
programmes.

. Faculty has opportunity to choose the subject to be taught

in each semester every year.

. Faculty in-charge of the subject prepares the teaching plan

corresponding to the paper.

. For each specialisation, there is a faculty coordinator.
. Planning teaching-learning tools such as the preparation of

the time table and allocation of papers is done in
consultation with an individual faculty.

. Teachers are in-charge of forum activities of students.

. Class teachers are designated for all classes.

. There are student co-coordinators for each specialisation.
0.

Preparation of the academic calendar based on the time
frame set by the university for planning and organising
activities is done by course coordinators.

. Planning industrial visits, forum activities, guest lectures

and initiation of project proposals are done by course
coordinators in consultation with specialisation coordinators.
Staff meetings are conducted by course coordinators regularly.
Each faculty expresses his or her views in staff meetings.
Forecasting annual events that contribute to student
development is done by the head of the institution
together with course coordinators.

. Matters such as conducting internal exams are decided

collectively in staff meetings.

. Faculty makes independent assessment of student

performance.

. Students have freedom to give feedback and suggestion on

faculties.
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Figure I. Input—Output System in Educational Institutions.

Conclusion

The service division has adopted the idea of quality from the manufacturing
strategy. It is interesting to note that there is a significant rise in demand for quality
and excellence in the service sector. Numerous researchers have used various
models to define the term ‘excellence’. Stakeholder satisfaction, attainment of
learning objectives and student success are common elements in all models.
Accreditation is seen as a tool for enabling high-quality education, a means of
enhancing non-academic services, system transparency and establishing
accountability at the proper levels. Advantages of accreditation are evident in the
credit transfer of students from one accredited institution to another, the higher
acceptance of degrees for further study around the globe, comparisons with other
institutions and adoption of best practises, ongoing process improvements, the
availability of funding, etc. Effects on these factors are interconnected and may
require rethinking how HEIs operate. Thus, we can conclude that, reinforcing the
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culture of excellence through participatory leadership of all stakeholders at every
level, the objectives of accreditation and quality assurance can be achieved. Good
governance and institutional leadership can play a key role in ensuring quality in
higher education. Regular workshops for faculty members are organised to update
them about the recent trends in teaching, learning and other professional needs,
reinforcing the culture of excellence. Senior leaders and educators who have
taken part in national and international consultations on education are in a position
to support the culture of excellence and are able to recognise developing societal
requirements and respond to them through institutional interventions. Any
programme must undergo a feasibility study before being implemented. Regular
gatherings at various levels guarantee that the infrastructure and instructional
resources are upgraded to handle the dynamically shifting educational
environment. By including the faculty and students in a variety of activities, the
institute fosters a culture of participative management. The management of facts,
information and objectives serves as the basis for all institutional choices. It was
permissible for both students and faculty to express whatever ideas they had for
enhancing the institute’s excellence in any area. To ensure the smooth and
organised operation of the institute, the principal, course coordinators and staff
members are involved in defining the policies and procedures, framing guidelines
and rules and regulations pertaining to admission, placement, discipline,
grievance, counselling, training and development, and library services, among
other things, and effectively implementing the same. As a result, the institution’s
vision, mission and goals are in line with the aims of higher education in order to
ensure the quality of higher education through accreditation. The governance of
the institution is reflective of an effective participatory leadership. Decentralisation
and participative management are employed by the institution. In addition to
engaging with stakeholders, the institution develops its strategic planning. The
institution keeps an eye open and assesses its plans and policies. The institution
needs to be involved in developing leaders at all levels. The management of facts,
information and objectives serves as the basis for all institutional choices. The
accrediting criteria/standards clearly describe the fundamental requirements for
faculty staff, workload, academic pursuits of professors and students, curriculum
updates, learning outcomes, industrial ties, etc. Numerous policy guidelines are
created and implemented for the academic and administrative operations of HEIs
as a result of accreditation. However, there is a need for a common holistic
excellence framework for HEIs because there are numerous accrediting bodies
available at the institutional and programme levels, each with their own standards/
criteria and hundreds of compliance formats. The need for numerous criteria and
essential characteristics for establishing excellence in higher education institutions
will be met by that one common model or framework that can be future focus of
the research.
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